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I.! Common Understandings:  The Classroom Walkthrough Tool 
!
The standard classroom walkthrough tool from TeachScape for the 2015-2016 school year has several changes from 
the previous year’s template.  This document will help you navigate those changes, as well as develop an 
understanding of what is expected in each section of the walkthrough template.  The premise of this document is to 
create consistency regarding the collection of data across the district. 
 

 



!

II.! Common Understandings:  Focus on Curriculum 
!
1.  Question 1:  Instruction and assessment are focused on objectives based on established standards or 
outcomes * 
It may be beneficial for the observer to speak with students in order to rate this section. Questions to be considered 
include, 

1)! What are you working on? 
2)! Why are you working on this? (Student should be able to paraphrase the content objective, the essential 

question, or the enduring understanding) 
3)! Why is it important that you learn this? 
4)! How will the teacher know that you have learned this? 

Objective Look-Fors Description 

No objective(s); or, what is 
written is not an objective(s) 

•! No objective posted or verbally stated 
•! Objective posted or stated is an activity, not an objective 
•! The posted or verbally stated objective(s) are not written in an understandable or 

“kid-friendly” language 
•! The posted or verbally stated objective(s) does not match what is being taught in 

the classroom 

Objective(s) have no 
connection to established 
curriculum 

•! The posted or verbally stated objective(s) do not align to the CCS curriculum 
documents, Common Core State Standards, or North Carolina Essential Standards 

The objective(s) is verbally 
stated or posted 

•! The posted or verbally stated objective(s) could be from the North Carolina 
Essential Standards Clarifying Objectives 

•! The posted or verbally stated objective(s) could be an essential question or 
enduring understanding from the CCS curriculum documents 

•! The posted or verbally stated objective(s) could be written in a “student will be 
able to…” format 

•! In an E/LA or R/W Workshop class the posted objective(s) may be expressed as 
the daily teaching point 

The students are aware of 
the objective(s) and they are 
aligned to the established 
curriculum 

•! The posted or verbally stated objective(s) meet the criteria listed above AND 
•! When questioned, students can paraphrase the daily objective(s) AND 
•! When questioned, students demonstrate an understanding of the importance of the 

daily objective(s) 

The students are aware of 
the objective(s) (aligned to 
the established curriculum) 
and know how their 
achievement and the 
objective(s) will be 
measured 

•! The posted or verbally stated objective(s) meet the criteria listed above AND 
•! When questioned, the students demonstrate a knowledge of the manner in which 

they will be assessed on the current teaching objective(s) 



!

III.! Common Understandings:  Focus on Instruction 
!
2a. Question 1: Teaching and Learning Practices Observed 
Observers may mark multiple practices. 

Teaching/Learning Practice Operational Definition of Practice Examples 

Experiential, hands-on 
learning 

Active, concrete experiences which 
provide the most direct experience 
possible 

PBL, experiments, field trips, sorting, 
counting objects, building, conducting 
surveys, role-play, debate, group 
presentations  

Active learning with 
attendant noise and 
movement  

Students are busily engaged in 
activities that are characterized by 
energetic work and participation.  
There is accountable talk (task/topic 
related). 

PBL, experiments, field trips, sorting, 
counting objects, building, conducting 
surveys, role-play, debate, group 
presentations 

Student-student interaction Focus is on student interaction; focus 
not on teacher 

Book clubs, Socratic Seminars, 
cooperative learning, Turn and Talk, 
Jigsaw, group work, collaborative work, 
List-Group-Label 

Development of students’ 
curiosity to drive learning 

Creating conditions that cause 
students to “want to know” 

Use of “hooks” to grab students’ 
attention, open-ended questions, project-
based learning, PBLs, game-based 
learning, learning simulations, challenge-
based learning, novelty and variety 

Reading real texts Not textbooks Whole books, primary sources, 
informational text, trade books 

Responsibility transferred to 
students for their work 

True self-directed learning Students set goals, keep records and 
monitor their learning, share, exhibit, and 
evaluate their work 

Student choice Students choose some aspect of 
learning 

Book selection, writing topics, team 
partners, research projects, products, 
learning activities  

Students participate in 
interdependent community 

Cooperative, collaborative activities 
with interdependence and individual 
accountability built in 

Cooperative learning, Jigsaw, Turn and 
Talk, Kagan Strategies, List-Group-
Label 

Descriptive evaluations of 
student growth 

Qualitative tools to inform 
instruction, set student goals, monitor 
progress, and assess learning 

Observation/anecdotal records, student 
portfolios, notes from conferences with 
students, performance assessments with 
rubrics, learning exhibitions  
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Students practice skills Opportunities to deepen 
understanding and skills relative to 
the content initially presented  

Timed assignments, focused practice for 
skill mastery and fluency 

Analyze information to 
summarize and paraphrase 

Students delete some information, 
keep some information, and substitute 
some information 

Rule-based summary strategy (Marzano, 
p. 32), summary frames (Marzano, p. 34, 
informal outline, webbing 

Students create graphic 
representations or physical 
models to elaborate on their 
knowledge 

Students generate their own non-
linguistic representations of 
information and concepts  

Graphic organizers, Thinking Maps, 3-
dimensional models, mental pictures, 
pictographs 

Students generate and test 
hypotheses to problem solve 
and investigate 

Application of inductive or deductive 
reasoning to generate and test 
hypotheses 

Systems analysis, problem solving, 
historical investigation, invention, 
experimental inquiry, decision making  

Questions that engage 
students in analyzing errors, 
constructing evidence, and 
considering different 
perspectives 

The practice of rigorous and critical 
thinking through higher order 
questioning  

Questions that elicit inferences, analytic 
questions, Essential Questions and other 
open-ended questions 

 

2b.  Question 2:  Identify release of responsibility * 

Release of Responsibility Description of Teacher/Student Actions 

I do it. 
Direct Instruction 

The teacher provides direct instruction, establishes goals and purpose, models, 
thinks aloud while students actively listen, take notes, ask for clarification, 
respond to teacher questions 

We do it. 
Guided Instruction 

The teacher provides interactive instruction; works with students; checks, prompts, 
clues; provides additional modeling, meets with needs-based groups while 
students ask and respond to questions, work with teacher and classmates, complete 
process alongside others 

You do it together. 
Collaborative Learning 

The teacher moves among groups, clarifies confusion, provides support while 
students work with classmates, share outcomes; collaborate on authentic tasks; 
consolidate learning; complete processes in small groups; look to peers for 
clarification 

You do it alone. 
Independent Practice 

The teacher provides feedback, evaluates, and determines levels of understanding 
while students work alone, rely on notes, activities, classroom learning to 
complete assignments; take full responsibility for outcome. 
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2c.  Question 3:  Identify grouping format * 

Observers may mark multiple grouping formats in this section. 

Grouping Format Description of Grouping Format 

Whole Group All students are receiving the same instruction at the same time from the teacher.  
Also known as “whole class” instruction. 

Small Group, Paired A small group or pair of students are working together with or without teacher 
support or instruction. 

Individual Students are working independently with or without teacher support or instruction. 



!

 

IV.! Common Understandings:  Focus on the Learner 
!
3a. Question 1:  Percent of Students Engaged * 
Behavioral engagement is aimed at measuring the extent to which students conform to classroom norms and expectations and participate in the classroom 
process (Fredricks, Blemenfeld, & Paris, 2004; Harris, 2008).  This measure specifically quantifies behavior.  It is defined at the minimum level by conformity 
to the classroom’s norms and expectations, including following the rules, attending school, answering questions when prompted, and paying attention to the 
teacher (Finn, 1993).   

Level of Engagement Description of Level 

Disengaged Less than 50% of students are behaviorally engaged in the learning experience. 

Low Between 50 – 74% of students are behaviorally engaged in the learning experience. 

Moderate Between 75 – 89% of students are behaviorally engaged in the learning experience. 

High Above 90% of students are behaviorally engaged in the learning experience. 
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3b. Question 2:  What is the students’ level of cognitive engagement? * (What are 75% or more of the students doing?) 
L

oo
k-
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rs

 

Level of 
Engagement 

Teacher Student 

Authentic 
Engagement 

Class Context: 

•!Works with students to establish standards and expectations 
for the classroom/activity that are understandable and 
attainable 

•!Emphasizes growth and learning (rather than grades) as the 
goal for the course, and/or activities 

Instructional Design: 

•!Designs lessons that are student-centered, student-led, and 
student-driven 

•!Designs lessons that have real-world implications and 
relevance 

•!Uses the essential questions and enduring understandings to 
shape lessons and activities based on inquiry and exploration 

Instructional Delivery: 

•!Acts as a facilitator and a coach 
•!Challenges students to think “outside the box” 
•!Meets students at their current level of knowledge and works 

to move them forward through personalized instruction 
•!Prioritizes student discourse over teacher delivery 
•!Uses a variety of instructional methods to create novelty and 

variety  

Class Context: 

•!Finds personal meaning and value in the task 
•!Sees the task as responding to motives and values he or she 

brings to the work 
•!Demonstrates commitment to the work with a moral value 

placed on its completion 
•!Volunteers his/her time, effort, and attention to the task 
•!Believes something worthwhile is be accomplished by 

completing the task 
•!Persists in the face of difficulty and finds the task sufficiently 

challenging 
•!Places emphasis on optimum performance rather than on a 

“grade” 

Student Behavior: 

•!Attentive 
•!Eye contact 
•!Sitting up straight or leaning forward 
•!Accountable talk 
•!Much effort 
•!Work and play are intertwined 
•!Much enthusiasm or energy 
•!Volunteer thoughtful ideas/questions 

! !
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Level of 
Engagement 

Teacher Student 

Strategic Compliance Class Context: 

•!Establishes standards and expectations for the classroom and 
the activity that are understandable and attainable for most 
students 

•!Emphasizes completion and grades as the final goals for the 
course and/or activities 

Instructional Design: 

•!Designs lessons that are a mixture of student-led and teacher-
led activity 

•!Designs lessons that have real-world implications to some 
students in the classroom 

•!Includes the essential questions and enduring understandings 
in lessons and activities as an end goal that is to be met and 
answered for a grade 

Instructional Delivery: 

•!Facilitates and directs during instruction and classroom 
activities 

•!Chooses the proper style of instruction for the lesson/activity 
at hand  

Class Context: 

•!Believes there is an extrinsic reward for completion of the work, 
such as grades, class rank, graduation, etc. 

•!Persists only up to the point where the desired reward is ensured 
•!Allocates enough time, effort, and attention as are required to 

get the reward offered 

Student Behavior: 

•!Attentive 
•!Eye contact 
•!Sitting up or leaning forward 
•!Accountable talk 
•!Much effort 
•!Some enthusiasm or energy 
•!Contribute ideas/questions 

!

! !
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Level of 
Engagement 

Teacher Student 

Ritual Compliance Class Context: 

•!Establishes standards and expectations for the classroom that 
are not driven by student needs and expectations 

Instructional Design: 

•!Plans lessons that are primarily teacher-led and teacher-driven 
activities 

•!Plans lessons that have little real-world relevance or 
implication to the majority of the students 

•!Plans activities that involve rote memorization and “busy 
work” for students to complete 

Instructional Delivery: 

•!Disseminates most information to students either through 
lecture or seatwork  

•!Provides students with the answers to the essential questions, 
rather than allowing them to discover the answer through 
inquiry 

Class Context: 

•!Finds no personal meaning or connection to the work 
•!Avoids certain tasks and seeks alternate activities to pursue 
•!Emphasizes the minimum amount of work required to pass and 

“get it over with” 

Student Behavior: 

•!No enthusiasm or energy 
•!Slouching or sitting back 
•!Little or no eye contact 
•!Inattentive 
•!Little effort 
•!May contribute if asked 

!

! !
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Level of 
Engagement 

Teacher Student 

Retreatism Class Context: 

•!Establishes rules and regulations that govern the classroom 
environment 

Instructional Design: 

•!Plans lessons that allow for little inquiry, discussion, or 
exploration  

•!Plans lessons that are teacher-led and teacher-directed 

Instructional Delivery: 

•!Acts as a director during lessons and classroom activities 
•!Disseminates most information to students through seatwork 

and/or lecture 
•!Provides little opportunity for student discourse and 

collaboration 

Class Context: 

•!Finds little relevance between academic task and real life 
•!Feels unable to complete the work 
•!Feels uncertain about what is being asked 
•!Withdraws emotionally from work 
•!Disengages from current classroom activities 
•!Rejects both the official goals and official means of achieving 

those goals 

Student Behavior: 

•!Sleeping or head down 
•!Inattentive 
•!Non-productive 
•!No effort 
•!Non-responsive 

!

! !



Updated on, 9/10/15 13 

L
oo

k-
Fo

rs
 

Level of 
Engagement 

Teacher Student 

Rebellion Class Context: 

•!Fails to establish clear and understandable rules, regulations, 
standards and/or expectations for students 

•!Lacks consistency in methods of enforcement 

Instructional Design: 

•!Fails to design, implement or enforce instructional plan 
•!Lacks a clear cut vision of the standards, expectations, and 

goals of the course 

Instructional Delivery: 

•!Disengages from current classroom activities and goals 
•!Disseminates most information to students through seatwork 

Class Context: 

•!Disengages from current classroom activities and goals 
•!Actively engages in another agenda or activity 
•!Creates his/her own activities and goals 
•!Acts out and is distracting to others 
•!Refuses to comply with classroom regulations and requirements 

of the activity 

Student Behavior: 

•!Disruptive 
•!Hostile 
•!Refusal to comply 
•!Negativity 
•!Substitutes other tasks 
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3c. Question 3:  Determine highest level of student work observed (Revised Bloom’s Taxonomy) 
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Level  Teacher Student 

Remembering  Class Context: 

•!Emphasizes completion of work in order to obtain a grade or 
pass a quiz or test 

Instructional Design: 

•!Designs lessons that ask students to tell the who, what, where, 
when, and why of specific topic and remember previously 
learned information  

•!Designs lessons that are focused on individual student work  

Instructional Delivery: 

•!Disseminates information through lecture or seatwork such as 
worksheets, vocabulary lists, or guided notes 

•!Acts as a director of instruction by providing directions and 
answering questions 

Verbs: 

•!Recognize, recall, name, recite, repeat, arrange, identify, 
memorize, list, label, illustrate, define, match, write, find, tell 

Activities: 

•!Recalls elements and details of story structure, such as sequence 
of events, character, plot, and setting 

•!Conducts basic mathematical calculations 
•!Labels locations on a map 
•!Performs routine procedures like measuring length or using 

punctuation marks correctly 
•!Makes a list of the main events 
•!Recites a poem 
•!Makes a timeline of events 

 

!

! !



Updated on, 9/10/15 15 

L
oo

k-
Fo

rs
 

 

Level Teacher Student 

Understanding  Class Context: 

•!Emphasizes completion of work in order to obtain a grade or 
pass a quiz or test 

Instructional Design: 

•!Designs lessons ask students to tell the who, what, where, 
when, and why of a specific topic or demonstrate an 
understanding of the facts 

•!Designs lessons that focus on either individual student work 
or group work assignments that require surface level research 

Instructional Delivery: 

•!Disseminates information through lecture or seatwork such as 
worksheets, vocabulary lists, or guided notes 

•!Acts as a director of instruction by providing directions and 
answering questions 

Verbs: 

•!Describe, explain, calculate, classify, convert, discuss, review, 
revise, summarize, paraphrase, estimate, interpret, outline, 
compare 

Activities: 

•!Represents in words or diagrams a scientific concept or 
relationship 

•!Describes the features of a place or people 
•!Summarizes or paraphrases a novel, primary source document, 

or other written work 
•!Illustrates the main idea of a story 
•!Makes a cartoon strip showing the sequence of events 
•!Writes or perform a play based on a story or event 
•!Retells the story or event in your own words 
•!Prepares a flow chart to show a sequence of events 

!

! !
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Level Teacher Student 

Applying  Class Context: 

•!Emphasizes completion of work in order to develop skills 
needed to solve a problem 

Instructional Design: 

•!Designs lessons that require students to apply previously 
learned knowledge to new and concrete situations 

•!Designs lessons that engage mental process beyond habitual 
response using information or conceptual knowledge 

Instructional Delivery: 

•!Provides students with the opportunity to explore and 
experiment  

•!Acts as both a facilitator and director of instruction 

Verbs: 

•!Solve, show, use, illustrate, construct, apply, classify, compare, 
compute, find, interpret, simplify, sort, represent, modify 

Activities: 

•!Identifies and summarizes the major events in a narrative 
•!Uses context clues to identify the meaning of unfamiliar words 
•!Solves routine multiple-step problems 
•!Identifies patterns in events or behavior 
•!Describes the causes and effects of an event 
•!Organizes, represents, and interprets data 
•!Constructs a model to demonstrate how it will work 
•!Designs a market strategy for your product using a known 

strategy as the model 

!

! !
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Level Teacher Student 

Analyzing  Class Context: 

•!Emphasizes completion of work in order to develop skills 
needed to break down material into component parts in order 
to understand it’s organizational structure 

Instructional Design: 

•!Designs lessons that require students break information into 
parts in order to explore understanding and relationship 

•!Designs lessons that engage the mental processes of reasoning 
and sequencing 

Instructional Delivery: 

•!Provides students with the opportunity to formulate and test 
hypotheses  

•!Asks students to explain phenomena in terms of concepts 
•!Acts as both a facilitator and director of instruction 

Verbs: 

•!Analyze, distinguish, examine, differentiate, hypothesize, 
investigate, argue, assess, critique, advertise, separate, contrast 

Activities: 

•!Designs a questionnaire to gather evidence 
•!Conducts an investigation to identify information to support a 

position or viewpoint 
•!Identifies research questions and designs investigations for a 

scientific problem 
•!Applies a concept to other contexts 
•!Determines the author’s purpose and describes how it affects the 

interpretation of a reading selection 

!

! !
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Level Teacher Student 

Evaluating  Class Context: 

•!Emphasizes completion of work in order to develop skills 
needed to make judgments based on criteria and standards 

Instructional Design: 

•!Designs lessons that require students to make judgments 
based on criteria and standards 

•!Designs lessons that engage the mental processes of 
evaluating, synthesizing, and complex reasoning 

Instructional Delivery: 

•!Provides students with the opportunity to formulate opinions 
based on research, prior knowledge, personal beliefs, and 
experiences 

•!Acts primarily as a facilitator and a coach 

Verbs: 

•!Appraise, judge, critique, prove, justify, design, evaluate, 
connect, report, synthesize 

Activities: 

•!Critiques a book, event, experimental design, design, etc.  
•!Prepares a list of criteria that will be used to judge something 
•!Forms a panel to discuss views 
•!Conducts a debate about an issue of special or personal interest 
•!Writes a letter to a company advising them on changes needed 

to a specific product 
•!Determines what would happen if… 
•!Supports opinion with evidence 

!

! !
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Level Teacher Student 

Creating  Class Context: 

•!Emphasizes completion of work in order to develop skills to 
put elements together to form a coherent or functional whole 

•!Emphasizes the creation of a unique product, idea, design, 
etc. of the student’s choice  

Instructional Design: 

•!Designs lessons that require students to reorganize elements 
into a new pattern or structure through generating, planning, 
or producing 

•!Designs lessons that engage mental processes of 
investigation, planning, reasoning, developing, and critical 
thinking 

Instructional Delivery: 

•!Provides students with the opportunity to investigate, plan, 
develop, and use complex reasoning 

•!Acts primarily as a facilitator and coach 

Verbs: 

•!Create, invent, compose, predict, plan, construct, design, 
imagine, propose, devise, formulate, synthesize  

Activities: 

•!Invents a machine to do a specific task 
•!Designs and conducts an experiment that requires specifying a 

problem; report results/solutions 
•!Designs a mathematical model to inform and solve a practical or 

abstract situation 
•!Creates a new product; names it and plans a marketing 

campaign 
•!Rewrites the ending to a story or historical event  

 



!

3d. Question 4:  Technology * 
 

Use of Technology Description of Usage 

Students not using 
technology as part of 
instructional design 

There is no technology being used by students during the lesson observed. 

Students use technology to 
explore content 

The students use technology as part of their instruction.  They may be interacting 
with the Smartboard to solve problems or record answers.  Other occasions to 
mark this component include students solving problems with calculators, 
completing research on digital devices, being assessed in an online program, or 
using word processing programs to complete assignments, preparing digital 
presentations 

Students use technology 
with artificial intelligence 
or adaptive tool. 

Students use ALEKS, i-Ready, Dreambox, or other adaptive digital tools. 

Students use technology to 
create. 

Each student uses technology to create a unique product—not the same  
assignment for all students such as an assignment to create a PPT with specified 
slides, create a travel brochure, create a PSA poster, etc.  

Students use technology to 
present learning. 

Students incorporate technology with the presentation of their learning. 

Use of technology could 
enhance instruction. 

The observed lesson could have been improved through the use of technology.  
Specific suggestions in the comment box at the bottom of the template would be 
helpful for the teacher.  
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V.! Common Understandings:  Reader/Writer Workshop 
!
This is only reported if a middle school E/LA classroom is being observed. 
 
4a. Question 1:  Reader/Writer Workshop – Student Actions 

Workshop 
Component 

Definition Look-Fors Listen-Fors 

Participating 
in a read- 
aloud with 
accountable 
talk 

Teacher reading aloud and 
modeling his/her thinking; 
students process information 

•!Meeting space 
•! Large group; pairs 
•! Opportunities for student 

feedback 
•! Turn and Talk to partners  

Example: 

“How does Walter Dean 
Myers create a setting that is 
powerful and significant in 
the story?” 

Participating 
in a mini-
lesson 

Brief, focused instruction on a 
generalizable strategy 

•! Students have heard/read 
text before (in the Read 
Aloud) 

•! Students have visual 
access to text (through 
handouts, document 
camera) 

•! Opportunities for student 
feedbacks 

•! Ends by connecting 
strategy to student’s 
independent text  

 

Example: 

“Notice two kinds of settings 
in this section: the overall 
setting (the world of the 
story) and the smaller 
settings within the world of 
the story.” 

Conferring 
with partners 

Student-led conversations around 
text 

•! Students refer directly to 
text/annotations 

•! Students follow clear 
discussion norms 

!! “Show me where it 
says…” 

!! “What makes you think 
that? 

!! I agree/disagree 
because…” 

Participating 
in a strategy 
group 

Small group of students working 
on the same strategy in different 
texts 

•! Students in different texts 
•! Teacher-led 

!! “Yesterday, we talked 
about…” 

!! “Let’s try to…” 
!! “Show me in your 

text…” 
Participating 
in a guided 
reading group 

Teacher-led group providing 
focused instruction designed to 
move students to a higher reading 
level 

•! Students holding the same 
text 

•! Teacher providing clear, 
explicit instruction on a 
specific aspect of reading  

!! “Readers use ___ 
strategy when they read 
in order to…” 

!! “Try that again… 
!! You’ve done an 

excellent job using that 
strategy…” 
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Participating 
in book club 
conversations 

Groups of students working 
around the same text 

•! Discussion 
•! Hands-on tasks that 

encourage discussion  
•! Students referring to 

texts, notebooks, etc. 
•! Anchor charts with ways 

to foster club talk 
 

!! “Mark a quote that 
reflects the theme in 
your text and trade 
books with another club 
member.” 

!! “Select your best Post-It 
(or annotation)…” 

Participating 
in a seminar 

Whole class discussion of a topic •! Desks in a circle 
•! Teacher outside of the 

circle (not leading) 
•! Questions that force 

students to rely on text to 
provide support for their 
answers 

 

!! “ I disagree with… 
because the text says…” 

!! “This reminds me of … 
in what we read last 
week…” 

Conferencing 
with teacher 

Teacher-led conversation 
included highly specific, focused 
instruction 

•! Teacher informally 
reviewing student’s 
notebook 

•! Teacher brings own text 
and uses to model 

•! Questions about what’s 
going on in the student’s 
head – NOT what’s going 
on in the book 

!! “Tell me what you’re 
thinking about this 
book.” 

!! “Show me a part 
where…” 

!! “I see that you are doing 
__ well…” 

!! “The next strategy I’d 
like to try together is…” 

 

Reading 
independently 
AND 
responding 
orally or in 
writing 

Students analyzing sections of a 
familiar text in their Reader’s 
Notebooks and/or in conversation 
with other student 

•! Students writing in their 
notebooks, using a variety 
of self-selected formats 

•! Students refer to their 
notebooks during 
conversation  

•! Conversation goes 
beyond what students 
think about the text; 
instead, they are 
analyzing author’s craft, 
character motivations, etc. 

 

!! “I think the author used 
the flashbacks and 
flashforwards to create a 
sense of urgency in the 
reader because…” 

!! “Writing this narrative 
in poetic form draws my 
attention to the dialogue.  
I think the author did 
that because..” 

Reflecting 
during the 
teach-share at 
the end of the 
class 

Closure/ wrap-up of the day’s 
work 

•! Students referring back to 
their 
notebooks/annotations 

•! Teacher pointing out how 
the day’s work connects 
to the bigger ideas of the 
unit 

 

!! “___’s  group discussed 
an interesting point.  
___, why don’t you 
share with the class?” 

!! “Tomorrow, we’ll 
continue this work 
by…” 
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Summarizing, 
analyzing, 
and/ or 
synthesizing, 
their reading 
to daily 
teaching point 

Teacher or student-led 
conversation directly related to 
the posted teaching point 
(typically at the end of class) 

•! Teacher/students drawing 
connections between the 
day’s lesson and lifelong 
reading skills 

!! “We used context clues 
to determine the 
meaning of unfamiliar 
words today, and I see 
how I can use that in my 
reading in Social 
Studies.” 

!

4b. Question 2:  The work of the current unit is visible in the classroom through 
!

Component Look-Fors Example 

Teaching Point 
(on board) 

•!The what and why of the day’s 
lesson in student-friendly language 

“Today, we’ll be learning a new way to create 
discussion in our book clubs called ‘Play Your Post-
It’ to make our discussions even richer and help us 
analyze texts more critically.” 

Classroom 
Library 

•!Bins of books organized/labeled by 
theme, concepts (not just reading 
level) 

•!Covers facing out (for easy 
accessibility) 

http://bit.ly/cwtlibrary  

Anchor Charts •!Cover a range of previously taught 
strategies/topics 

•!Student-friendly language 

http://bit.ly/cwtcharts  

Post-It notes 
(annotation 
system) 

•!System of annotating texts (doesn’t 
necessarily have to be Post-Its) 

http://bit.ly/cwtstudentwriting  

 

Student 
Notebooks 

•!Place to record students’ responses 
to text, chart reading growth, and 
develop personality/voice in writing 
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VI.! Common Understandings: Comments 
!
5a.  Comments: 

Space for optional comments  Teachers would appreciate specific, positive feedback from observers. 

 

"  E-mail walkthrough results 

You may immediately email the completed walkthrough to the teacher by checking the box (") at the bottom 
under comments. 

 

 


